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ABSTRACT 

This study investigated EFL students' perspectives on studying the novel as a compulsory 

subject in the Department of English, Faculty of Arts at the University of Zawia. Employed a 

mixed-methods research design, the study utilized a questionnaire comprising closed-ended 

and open-ended items, which was distributed to 28 students across three academic levels. 

Quantitative data were analyzed using descriptive statistics, while qualitative data from open-

ended responses were examined through thematic analysis. The findings revealed that 

students hold generally positive attitudes toward compulsory novel study. They recognized 

multiple benefits of studying the novel, including vocabulary acquisition, enhanced reading 

comprehension, cultural awareness, and the development of critical thinking skills. However, 

students reported significant challenges, with vocabulary difficulty being the most frequently 

mentioned obstacle, followed by time constraints and cultural unfamiliarity. Students also 

expressed a strong preference for contemporary novels over classic literature and for 

interactive teaching methods such as discussions, role-playing, and multimedia integration. 

This study contributes to the growing body of research on EFL students’ perspectives on 

literature education by providing empirical evidence from the Libyan higher education 

context. The findings highlight the necessity of careful novel selection, interactive pedagogy, 

and adequate vocabulary support to enhance the effectiveness of compulsory novel study in 

English departments. 
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إجباري في البرامج  دراسة الرواية كمتطلب  تجاه طلاب اللغة الإنجليزية كلغة أجنبية وجهات نظر
 الجامعية للغة الإنجليزية 

 
 اسامة جموم 

 ، الزاوية، ليبياجامعة الزاوية الآداب،كلية  الانجليزية،قسم اللغة 

 
 2026/ 08/ 03تاريخ النشر:                2026/ 07/ 12تاريخ القبول:         2026/ 06/ 26تاريخ الاستلام:    

 

 ص البحثملخ  
هدفت هذه الدراسة إلى استقصاء آراء طلبة اللغة الإنجليزية كلغة أجنبية حول دراسة الرواية كمادة إجبارية 

ليبييياا امتمييدد الدراسيية الميينلط المكييتل   ال مييق  الزاوييية،فييق قسييم اللغيية الإنجليزييية دالييية الآداب دجامعيية 
طالباً وطالبة موزمين  28مفتوحة ملى والنومق معا(، حيث تم توزيع استبانة تضمنت أسئلة مغلقة وأخرى 

مليييى ة ةييية فصيييول دراسييييةا حلليييت البيانييياد ال ميييية داسيييتكدام الإحصييياء الو يييفق،  ينميييا حلليييت البيانييياد 
النوعييية داسييتكدام الت ليييض الموأييومقا أتلييرد النتييا ط أل الالبيية ي ملييول اتجاهيياد إيجا ييية ن ييو دراسيية 

متعددة لليا، مين أ رزهياك ااتسياب مفيرداد لغويية جدتيدة، وت سيين الرواية كمادة إجبارية، حيث أدركوا فوا د 
، وفلييم ةقافيياد الآخييرين وميياداتلم، وتنمييية التف ييير الناقييد، والقييدرة ملييى واسييتيعا لامليياراد فلييم النصييو  

التعيياطم مييع الاكصييياد المكتلفيية وفلييم ماييامرهما ةييير أل الالبيية واجلييوا ت ييدياد كبيييرة، كييال أ رزهييا 
اللغوييية المسييتعملة فييق دعييا الرواييياد، تليلييا أيييلإ الوقييت اليي زم لإنليياء قييراءة الرواييية،  ييعو ة المفييرداد 

ومدم فلم دعا الاشاراد الثقافية الواردة فق النصو ا كما أمرب الالبة من تفضيللم الواأح للروايياد 
الأدوار،  المعا يييرة مليييى ال  سيييياية، ولتسييياليا التدريسيييية التفامليييية مثيييض المناقاييياد الصييي ية، وتمثييييض

واسييتكدام الوسييا   المتعييددةا تسييلم هييذه الدراسيية فييق إةييراء المعرفيية حييول اراء طلبيية اللغيية الإنجليزييية كلغيية 
يسييتكلم ميين النتييا ط أهمييية الاختيييار الييدقيلإ للرواييياد  اجباريييةاأجنبييية  ليبيييا حييول تضييمين الراوييية كمييادة 

، وال يوارتدريس تفامليية تايجع مليى الماياركة ، وامتماد طرق واهتماماتلمالتق تتناسا مع مستوى الالبة  
وتوفير دمم كاف للمفرداد اللغوية لمسامدة الالبة ملى تجاوز  عو ة المفردادا هذا يعزز فعالية دراسية 

 أقسام اللغة الإنجليزيةا اجبارية فقالرواية كمادة 
 

 اليبيا ،التعليم العالق ناهط،مال الادب،أجنبية، لغة ال الإنجليزية،اللغة  الرواية،الكلمات المفتاحية: 
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1-Introduction 

The integration of literature into English as a Foreign Language (EFL) curricula has long been 

recognized as a cornerstone of effective language education. Literature serves as a rich repository 

of authentic linguistic input, exposing learners to varied registers, complex syntactical structures, 

and nuanced vocabulary that textbooks often fail to provide (Bloemert et al., 2019; Paran, 2008). 

Beyond its linguistic benefits, literature offers students a window into the cultural, historical, and 

social contexts of the target language, fostering intercultural awareness and critical thinking skills 

essential in today's interconnected world (Carter & Long, 1991) . 

Literature in its various forms, novels, drama, poetry, and short stories, offers distinct yet 

complementary avenues for language learning and personal growth. Among these genres, the 

novel occupies a uniquely prominent position in university EFL programs. Unlike shorter forms, 

the novel offers sustained engagement with language, characters, and themes across extended 

narratives, allowing learners to develop reading stamina and observe character evolution over 

time (Bacha, 2016; Tsai, 2012). Moreover, the immersive nature of novel reading enables students 

to internalize vocabulary and grammatical patterns through repeated contextual exposure, making 

it an invaluable tool for vocabulary acquisition and reading comprehension development (Elvriza 

& Nurcholis, 2025). Research has demonstrated that semester-long novel reading programs 

significantly improve students' attitudes toward reading, their confidence in interpreting literary 

texts, and their vocabulary repertoire (Tsai, 2012; Bacha, 2016). 

Despite these documented benefits, the novel as a compulsory subject in English departments 

presents both opportunities and challenges for EFL learners. Students often express difficulty with 

culturally-bound vocabulary and stylistic deviations that characterize literary language 

(Widdowson, 1975). In some contexts, students have reported feeling that literature courses 

contribute little to their practical language development or future career prospects (Miri et al., 

2024). This tension between institutional expectations and student perceptions warrants careful 

investigation, particularly given that the novel is frequently a mandatory component of English 

BA programs. 

While scholars and educators have extensively debated the pedagogical merits of incorporating 

novels into EFL programs, the voice of students, the primary stakeholders in this educational 

experience, has often been marginalized (Paran, 2008; Bloemert et al., 2019). Understanding how 

students view the novel as a compulsory subject is essential because their views on a learning 

environment directly influence their motivation, engagement, and learning outcomes (Brown, 

2009). This understanding would inform curriculum development, pedagogical improvement, and 

student retention in English programs. 

This study aims to address this gap by investigating EFL students' views on studying the novel as 

a compulsory subject during their BA program at Department of English, Faculty of Arts at 

University of Zawia. Specifically, this research seeks to identify the perceived benefits and 

challenges students associate with novel study, examine their attitudes and engagement with these 

courses, explore their genre and text preferences, and collect their recommendations for 

improving the teaching and learning of the novel. By giving voice to students' experiences, this 

study aims to bridge the gap between institutional curriculum requirements and learner needs, 

contributing to a more integrated and effective approach to literature education in EFL contexts. 

2 .Literature Review 

2.1 Defining Literature and the Novel 

Literature, in its broadest sense, refers to written works considered to be of artistic or intellectual 

value, distinguished by their use of language in aesthetically pleasing and intellectually 

stimulating ways (Carter & Long, 1991). For EFL learners, literature represents more than a 

collection of texts; it serves as a gateway to authentic language use, cultural understanding, and 

cognitive development (Paran, 2008; Bobkina & Dominguez, 2014). Literary works are 

commonly categorized into several genres, each offering distinct pedagogical advantages. Poetry 

https://journals.zu.edu.ly/index.php/UZFAJ
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introduces learners to figurative language, rhythm, and conciseness; drama develops oral fluency 

and performance skills; short stories provide manageable yet rich textual encounters with clear 

narrative structures and accessible language; and novels offer sustained engagement with 

extended narratives and complex character development (Bacha, 2016; Tsai, 2012). 

A novel is generally defined as a long-form fictional prose narrative that develops complex 

characters, multiple plotlines, and overarching themes over an extended length. Among all literary 

genres, however, the novel occupies a uniquely prominent position in university EFL programs. 

Unlike shorter forms, the novel allows learners to develop reading stamina, track complex plot 

developments, and observe character evolution over time. The immersive nature of novel reading 

enables students to internalize vocabulary and grammatical patterns through repeated contextual 

exposure, making it an invaluable tool for vocabulary acquisition and reading comprehension 

development (Elvriza & Nurcholis, 2025). Key components of the novel include plot, characters, 

setting, theme, and narrative voice; each contributes to the richness of the reading experience and 

offers multiple entry points for language learning and literary analysis. 

2.2 Theoretical Frameworks 

Several theoretical perspectives inform the teaching and learning of literature in EFL contexts. 

Krashen's (1985) Input Hypothesis posits that language acquisition occurs when learners are 

exposed to comprehensible input slightly above their current proficiency level (i+1). This theory 

supports the use of novels in EFL classrooms, as carefully selected literary texts provide rich, 

meaningful, and engaging input that facilitates vocabulary acquisition and overall language 

development (Elvriza & Nurcholis, 2025). When students read novels that are slightly challenging 

yet accessible, they encounter new vocabulary in context, promoting deeper understanding and 

retention . 

While input theories explain the cognitive mechanisms of language acquisition, pedagogical 

frameworks provide structured guidance on how literature should actually be taught in the 

classroom. Regarding the teaching of literature, Maley (1989) proposed three main approaches: 

the language approach, which focuses on using literature to develop linguistic skills; the personal 

growth approach, which emphasizes the connection between reader and text; and the cultural 

approach, which situates literature within its historical and social contexts. More recently, 

Bloemert et al. (2019) developed the Comprehensive Approach to Foreign Language Literature 

Learning, which integrates four interconnected approaches: text, context, reader, and language. 

This comprehensive model recognizes that effective literature teaching addresses literary 

terminology and structure (text approach), historical and cultural backgrounds (context approach), 

personal connections with texts (reader approach), and language skill development (language 

approach). Taken together, these theoretical frameworks, ranging from input-based acquisition to 

integrated pedagogical models, provide a robust foundation for examining how novels can be 

effectively utilized in university EFL programs. 

2.3 The Role of Literature in EFL Education 

Research indicates that literature offers multiple benefits for EFL learners. First, linguistically, 

literature exposes students to authentic language use, diverse registers, and varied vocabulary that 

textbooks often fail to provide (Bloemert et al., 2019; Paran, 2008). This authentic exposure helps 

overcome the artificial nature of the classroom environment (Hossain, 2024) and significantly 

contributes to vocabulary acquisition, reading comprehension, and writing proficiency (Elvriza & 

Nurcholis, 2025; Miri et al., 2024). Furthermore, literature aids learners in mastering grammatical 

structures while enhancing the four macro language skills: reading, writing, listening, and 

speaking. 

Second, culturally, literature serves as a window into the target culture, offering profound insights 

into its history, social contexts, and value systems, thereby fostering intercultural awareness and 

understanding (Byram, 2014). Short stories and novels convey the beliefs, customs, and lifestyles 

https://journals.zu.edu.ly/index.php/UZFAJ
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of other cultures, which enriches learners' world knowledge and motivates them to continue 

reading out of genuine curiosity. 

Third, cognitively, engagement with literary texts develops critical thinking skills, creativity, and 

analytical abilities (Miri et al., 2024; Ouhiba, 2022). Students who read literature regularly 

demonstrate improved capacity for problem-solving, critical analysis, and personal reflection. The 

interpretive nature of literary reading requires learners to make inferences, evaluate multiple 

perspectives, and construct their own meaning, all of which strengthen higher-order thinking 

processes. 

2.4 The Novel in EFL Contexts 

The novel presents both opportunities and challenges for EFL learners. In terms of its pedagogical 

benefits, Tsai (2012) found that after a semester-long novel-reading experience, students 

demonstrated improvement in attitudes, confidence, interest, and perceived reading ability. Bacha 

(2016) demonstrated that with carefully selected texts and appropriate methods, including the use 

of films and student oral presentations, EFL learners expanded their vocabulary repertoire and 

produced more sophisticated written work. Elvriza and Nurcholis (2025) reported that students 

engaging in extensive novel reading showed a 30% average increase in vocabulary size, with 

students noting that encountering new words in context and discussing novels with peers 

enhanced comprehension and retention. 

However, challenges persist. Cook (1986) noted that literature often deviates from norms of 

English grammatical and lexical usage, which can confuse rather than aid the foreign learner. 

Students frequently struggle with culturally-bound vocabulary and stylistic variations that 

characterize literary language (Bacha, 2016; Widdowson, 1975). Research on L1 Arabic speakers 

of English, for example, has indicated that students' texts show weak lexical-grammatical features, 

and literature courses are often taught through traditional methods relying on memorization and 

lectures rather than active engagement (Bacha & Khachan, 2012). These findings underscore the 

need for carefully guided exposure to authentic literary texts in order to address such challenges in 

meaningful and contextualized ways. 

Effective pedagogical approaches to teaching the novel should include careful text selection based 

on students' interests and linguistic levels, integrate films and multimedia to bring texts to life 

(Bacha, 2016), and encourage oral presentations that promote personal engagement and facilitate 

classroom discussions (Tsai, 2012). These approaches enable students to overcome linguistic and 

cultural barriers while developing both language proficiency and literary appreciation. 

2.5 Student Perspectives on Literature Education 

Students' perceptions of a learning environment significantly influence their motivation, 

engagement, and learning outcomes (Entwistle, 1991). Vermunt and Verloop (1999) introduced 

the concepts of congruence and friction between teaching and learning approaches: when teaching 

approaches align with student perspectives, learning is enhanced; when discrepancies are too 

large, destructive frictions may occur, leading to disengagement and resistance. 

Bloemert et al. (2019) investigated the perspectives of 635 Dutch secondary school students and 

found that the majority (74%) viewed EFL literature education primarily through a language 

approach, focusing on vocabulary and language skills development. Students also recognized the 

context approach (56%), reader approach (33%), and text approach (12%). Importantly, 

significant variation was found between schools, suggesting that teaching approaches influence 

student perceptions. 

In the university context, Bacha (2016) found that students engaged with novels when teaching 

incorporated films and presentations, and they expressed appreciation for learning new vocabulary 

and connecting literary themes to their lives. Miri et al. (2024) reported that Iraqi EFL learners 

demonstrated strong awareness of the impact of reading literature on their critical thinking skills 

and overall academic development. Students noted that exposure to various literary genres and 

https://journals.zu.edu.ly/index.php/UZFAJ
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figures of speech enhanced their analytical and creative aptitudes. Similarly, Elvriza and 

Nurcholis (2025) found that students who engaged in extensive novel reading not only showed 

vocabulary gains but also reported increased motivation, confidence, and a sense of community 

through peer discussions about their reading. 

However, research has also revealed negative perceptions. Some students have expressed that 

literature courses contribute little to their practical language development or future career 

prospects (Miri et al., 2024). Factors influencing student perspectives include language 

proficiency level (Akyel & Yalcin, 1990), teaching approaches, text selection, previous reading 

experiences, and academic year. 

Despite growing research on student perspectives toward EFL literature, a notable gap persists 

regarding the novel as a compulsory subject within English BA programs. Existing studies have 

examined literature generally (Bloemert et al., 2019), short stories specifically (Qarabeel, 2025), 

or novels in elective contexts (Bacha, 2016), yet limited attention has been given to the mandatory 

novel curriculum. Moreover, few investigations employ a comprehensive framework that 

simultaneously captures linguistic, cultural, personal, and textual dimensions. This gap is 

particularly acute in Libya, where research on student perspectives remains scarce. Accordingly, 

this study investigates EFL students' perspectives on studying the novel as a compulsory 

component of their BA program at the University of Zawia, aiming to provide a nuanced, human-

centered understanding of how students experience and value this foundational element of their 

English education. 

3 .Methodology 

3.1 Research Design  

This study adopted a mixed-methods research design to investigate EFL students' perspectives on 

compulsory novel study in the Department of English. A mixed-methods approach combines 

quantitative and qualitative data collection within a single study, allowing the researcher to draw 

on the strengths of both paradigms while offsetting their respective limitations (Creswell, 2005). 

Quantitative data were collected through the closed-ended items of a structured questionnaire, 

providing measurable and comparable data on students' attitudes, perceived benefits, challenges, 

and preferences. Qualitative data were gathered through open-ended questions embedded within 

the same questionnaire, allowing participants to express themselves freely and provide detailed 

explanations that enrich and contextualize the quantitative findings. This integration ensures that 

the limitations of each approach are compensated by the strengths of the other, producing a more 

holistic understanding of students' perspectives on compulsory novel study. 

3.2 Research Context and Participants 

This study was conducted at the Department of English, Faculty of Arts, University of Zawia. The 

department offers a four-year BA program in English, comprising eight semesters of study. 

During their program, students are required to complete various subjects including phonetics, 

writing, linguistics, and literature courses covering drama, poetry, and the novel. Students begin 

studying the novel from the fifth semester onward, with one novel assigned per semester until the 

eight semesters. The selection of novels is determined by the instructor, and the texts chosen 

represent different genres and literary periods. 

Participants were recruited using convenience sampling, which involves selecting individuals who 

are readily accessible to the researcher (Dörnyei, 2007). A total of 28 students participated in the 

study, distributed across three academic semesters: 8 from the sixth semester, 11 from the seventh 

semester, and 9 from the eighth semester. Their ages ranged from 19 to 24 years with only two 

participants aged above 24. All participants had studied at least two novels during their program, 

making them eligible to provide informed perspectives on compulsory novel study. 

 

https://journals.zu.edu.ly/index.php/UZFAJ


 Osama Jamoom 
 

  كلية الآدابمجلة  -جامعة الزاوية          
 2026  – لثانيالعدد ا-والعشرون  سادسالالمجلد 

     https://journals.zu.edu.ly/index.php/UZFAJ 

568 

 

3.3 Data Collection and Analysis 
Data were collected using a structured questionnaire administered online through the students' 

WhatsApp groups. The questionnaire was developed based on the literature review and consisted of 

three sections: (a) closed-ended items employing a five-point Likert scale measuring students' 

perceptions across multiple dimensions including language development, cultural understanding, 

personal growth, literary analysis, attitudes, challenges, and pedagogical preferences; (b) a multiple-

choice section on genre and theme preferences; and (c) open-ended questions exploring students' 

views on the benefits, challenges, and suggestions for improving novel study. Quantitative data were 

analyzed using descriptive statistics, specifically frequencies and percentages, to identify patterns in 

students' responses. Qualitative data from the open-ended questions were analyzed using thematic 

analysis, following the procedures outlined by Braun and Clarke (2006), to identify recurring themes 

and categories. All ethical considerations were strictly observed. Students were informed about the 

purpose of the study, assured that their responses would remain anonymous, and notified of their right 

to withdraw from the study at any time without consequence (Dörnyei, 2007). Participation was 

voluntary, and no personal identifying information was collected. 

3.4 Findings and Discussion 
The findings of this study are presented and discussed in the following sections. The quantitative data 

from the closed-ended questionnaire items are presented first, followed by the qualitative data from 

the open-ended questions, with discussion integrated throughout each sub-section. The presentation 

follows the thematic structure of the questionnaire: students' perceived benefits of studying novels are 

presented first, followed by the challenges they face, their pedagogical preferences, and their genre 

and theme preferences. Each sub-section presents the statistical findings, supports them with relevant 

qualitative responses, and then discusses and interprets these findings in relation to the theoretical 

frameworks and previous studies presented in the literature review. 

4.1 Perceived Benefits of Studying Novels 

The quantitative data revealed that students recognized multiple benefits of studying novels across 

linguistic, cultural, personal, and analytical dimensions. These benefits are presented below 

according to the thematic structure of the questionnaire, beginning with language development, 

followed by cultural and contextual understanding, personal and cognitive growth, and literary 

analysis. 

4.1.1 Language Development 
The quantitative data revealed that the majority of participants (95%) agreed or strongly agreed that 

studying novels improves their English vocabulary, with 60% strongly agreeing and 35% agreeing. 

Similarly, 89% agreed or strongly agreed that novels help them develop reading comprehension skills 

(46% strongly agree, 43% agree). Furthermore, 82% agreed or strongly agreed that they can use new 

words learned from novels in their own writing (43% strongly agree, 39% agree). However, only 57% 

agreed or strongly agreed that reading novels enhances their understanding of English grammar, with 

39% remaining neutral on this item. 

Table 1: Students’ Perceptions of Language Development 

no Items of the Questionnaire Strongly 

disagree 

Disagree Neutral Agree Strongly 

agree 

N % N % N % N % N % 

1 Studying novels improves my English 

vocabulary 

0 0% 0 0% 1 4% 10 35% 17 60% 

2 Reading novels enhances my 

understanding of English grammar. 

0 0% 1 4% 11 39% 13 46% 3 11% 

3 Novels help me develop my reading 

comprehension skills. 

1 4% 1 4% 1 4% 12 43% 13 46% 

4 I can use new words I learn from novels 

in my own writing. 

0 0% 1 4% 4 14% 11 39% 12 43% 
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These findings align with Bloemert et al. (2019), who found that 74% of Dutch secondary school 

students viewed literature education primarily through a language learning lens, with vocabulary 

development and language skills being the most frequently mentioned benefits. Similarly, Elvriza 

and Nurcholis (2025) reported that students engaging in extensive novel reading showed 

significant vocabulary gains, with a 30% average increase in vocabulary size. The high percentage 

of students who reported using new words in their writing supports Bacha (2016), who 

demonstrated that EFL learners expanded their vocabulary repertoire and produced more 

sophisticated written work after studying novels. 

The relatively lower agreement on grammar understanding (57%) may reflect the fact that 

students view grammar acquisition as a more implicit benefit of reading. This aligns with Cook's 

(1986) argument that literature often deviates from grammatical norms, which may make it 

difficult for learners to perceive grammar learning as a direct benefit of novel study . 

The positive perception of vocabulary development was further reflected in the qualitative 

responses. One student commented that studying novels improves overall comprehension and 

expands vocabulary, while another noted that the main benefit is developing understanding of 

vocabulary and grammar. A third student explained that novels improve comprehension, expand 

vocabulary, and deepen understanding of other cultures. 

These comments suggest that students recognize the practical linguistic benefits of novel study, 

supporting Paran's (2008) argument that literature serves as a valuable resource for language 

development. The emphasis on vocabulary acquisition reflects Krashen's (1985) Input Hypothesis, 

which posits that language acquisition occurs when learners are exposed to comprehensible input 

slightly above their current proficiency level. Novels provide this rich, meaningful input that 

facilitates vocabulary development. This finding also aligns with the language approach to 

teaching literature, which focuses on using literature to develop linguistic skills (Maley, 1989; 

Bloemert et al., 2016) . 

4.1.2 Cultural and Contextual Understanding 

The quantitative data revealed that 75% of participants agreed or strongly agreed that novels 

teach them about the culture of English-speaking countries (50% agree, 25% strongly agree). 

Similarly, 68% agreed or strongly agreed that they gain historical knowledge from reading 

novels (57% agree, 11% strongly agree). Furthermore, 65% agreed or strongly agreed that 

novels help them understand different social contexts and lifestyles (54% agree, 11% strongly 

agree), and 86% agreed or strongly agreed that reading novels broadens their worldview (54% 

agree, 32% strongly agree) . 

Table 2: Students’ Perceptions of Cultural and Contextual Understanding 
Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strongly 

agree 

N % N % N % N % N  % 

5 Novels teach me about the culture of 

English-speaking countries. 

1 4% 0 0% 6 21% 14 50% 7 25% 

6 I gain historical knowledge from 

reading novels 

0 0% 0 0% 9 32% 16 57% 3 11% 

7 Novels help me understand different 

social contexts and lifestyles. 

1 4% 0 0% 9 32% 15 54% 3 11% 

8  Novels help me understand different 

social contexts and lifestyles. 

0 0% 0 0% 6 21% 15 54% 9 32% 

 

These findings support the cultural model of teaching literature proposed by Carter and Long 

(1991), which emphasizes the role of literature in transmitting cultural knowledge and 

understanding. The high percentage of students who agreed that novels broaden their 

worldview (86%) aligns with Byram's (2014) argument that literature fosters intercultural 

https://journals.zu.edu.ly/index.php/UZFAJ


 Osama Jamoom 
 

  كلية الآدابمجلة  -جامعة الزاوية          
 2026  – لثانيالعدد ا-والعشرون  سادسالالمجلد 

     https://journals.zu.edu.ly/index.php/UZFAJ 

570 

 

awareness and understanding by exposing learners to different perspectives and ways of life. 

The emphasis on cultural understanding also reflects the context approach within the 

Comprehensive Approach to Foreign Language Literature Learning (Bloemert et al., 2019), 

which focuses on the historical and cultural contexts of literary texts . 

The qualitative responses further illustrated this cultural awareness. One student noted that 

studying novels significantly enhances vocabulary, comprehension, and overall language 

proficiency while fostering critical thinking and empathy through exposure to different 

cultures and historical periods. Another student explained that novels help understand 

different cultures and ideas while developing critical thinking, imagination, and creativity. A 

third student commented that studying novels helps learn new vocabulary, use imagination, 

and learn about new cultures . 

These comments suggest that students value the cultural and cognitive benefits of novel study, 

recognizing that literature offers more than just language instruction. As Pardede (2011) 

notes, since literature reflects the cultural motives and values of its speakers, learners absorb 

not only the language but also its cultural nuances . 

 

4.1.3 Personal and Cognitive Growth  

The quantitative data revealed that 60% of participants agreed or strongly agreed that reading 

novels encourages them to think critically (39% agree, 21% strongly agree), while 25% 

remained neutral and 15% disagreed. Similarly, 64% agreed or strongly agreed that novels 

help them reflect on their own personal experiences (46% agree, 18% strongly agree), with 

32% remaining neutral. Furthermore, 75% agreed or strongly agreed that they enjoy 

connecting with characters in novels (57% agree, 18% strongly agree), and 78% agreed or 

strongly agree that novels help them understand human behavior and emotions (57% agree, 

21% strongly agree) . 

Table 3: Students' Perceptions of Personal and Cognitive Growth 

Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strong 

agree 
N % N % N % N % N % 

9 Reading novels encourages me to 

think critically. 

1 4% 3 11% 7 25% 11 39% 6 21% 

10 Novels help me reflect on my own 

personal experiences. 

0 0% 1 4% 9 32% 13 46% 5 18% 

11  I enjoy connecting with characters in 

novels. 

0 0% 0 0% 7 25% 16 57% 5 18% 

12  Novels help me understand human 

behavior and emotions.  

0 0% 0 0% 6 21% 16 57% 6 21% 

 
These findings support the reader approach and personal growth model of teaching literature, 

which emphasizes the connection between the reader and the text (Maley, 1989; Carter & Long, 

1991). The high percentage of students who reported connecting with characters (75%) and 

understanding human behavior (78%) suggests that novels provide meaningful opportunities for 

personal engagement and emotional development. These findings align with Miri et al. (2024), 

who reported that Iraqi EFL learners demonstrated awareness of the impact of reading literature 

on their creative writing abilities, critical thinking skills, and overall academic development . 

The qualitative responses reflected these personal and cognitive benefits. One student commented 

that studying novels helps think deeply and understand other people's feelings while improving 

English through reading and learning new words. Another student stated that novels force critical 

thinking, expand vocabulary, build deep empathy, and ensure analytical skills . 
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These comments suggest that students recognize the transformative potential of novel study 

beyond language acquisition. As Ouhiba (2022) argues, engagement with literary texts develops 

critical thinking skills, creativity, and analytical abilities. The emphasis on critical thinking and 

empathy reflects the reader-response perspective, which emphasizes the transactional nature of 

reading and the importance of personal engagement with texts . 

4.1.4 Literary Analysis  

The quantitative data revealed that 68% of participants agreed or strongly agreed that they 

find it valuable to learn about literary devices such as simile and metaphor in novels (39% 

agree, 29% strongly agree), while 21% remained neutral. Furthermore, 86% agreed or 

strongly agreed that analyzing plot and themes helps them understand literature better (57% 

agree, 29% strongly agree). Similarly, 90% agreed or strongly agreed that studying literary 

elements such as character, setting, and theme is useful (54% agree, 36% strongly agree) . 
Table 4: Students' Perceptions of Literary Analysis 

Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strongly 

agree 

N % N % N % N % N    % 

13 I find it valuable to learn about literary 

devices (e.g., simile, metaphor) in 

novels. 

1 4% 2 7% 6 21% 11 39% 8 29% 

14 Analyzing plot and themes helps me 

understand literature better. 

0 0% 1 4% 3 11% 16 57% 8 29% 

15 Studying literary elements such as 

character, setting, and theme is useful. 

0 0% 0 0% 3 11% 15 54% 10 36% 

 
These findings support the text approach to teaching literature, which focuses on literary 

terminology, structure, and analysis (Bloemert et al., 2019). The high percentage of students who 

valued plot and theme analysis (86%) and literary elements (90%) indicates that students 

recognize the importance of literary analysis in developing their understanding of literature. This 

finding is consistent with Bacha (2016), who observed that students engaged with novels when 

teaching incorporated analytical activities and discussions. 

The qualitative responses further emphasized the value of literary analysis. One student noted that 

studying novels helps improve English language skills, especially reading, vocabulary, and critical 

thinking, while also developing analytical and writing skills and introducing students to different 

cultures and perspectives  . 

These comments suggest that while students value literary analysis, they also recognize the 

challenges associated with studying complex texts. As Cook (1986) noted, literature often 

deviates from norms of English grammatical and lexical usage, which can pose difficulties for 

foreign learners . 

4.2 Attitudes and Engagement 

The quantitative data revealed that 75% of participants agreed or strongly agreed that they enjoy 

studying novels as part of their English program (43% agree, 32% strongly agree), while 18% 

remained neutral and 7% disagreed. However, only 50% agreed or strongly agreed that they look 

forward to attending novel classes (36% agree, 14% strongly agree), with 43% remaining neutral. 

Furthermore, 82% agreed or strongly agreed that studying novels motivates them to read more in 

English (36% agree, 46% strongly agree), and 82% agreed or strongly agreed that they enjoy 

discussing novels with their classmates (57% agree, 25% strongly agree) . 
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Table 5: Students Attitudes and Engagement 
Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strong agree 

N % N % N % N % N % 

16 I enjoy studying novels as part of my 

English program. 

0 0% 2 7% 5 18% 12 43% 9 32% 

17   I look forward to attending novel 

classes 

2 7% 0 0% 12 43% 10 36% 4 14% 

18 Studying novels motivates me to read 

more in English. 

1 4% 1 4% 3 11% 10 36% 13 46% 

19  I enjoy discussing novels with my 

classmates. 

0 0% 1 4% 4 14% 16 57% 7 25% 

 
The relatively lower percentage of students who look forward to novel classes (50%) compared to 

those who enjoy novel study (75%) suggests that while students recognize the value of novels, they 

may face challenges with engagement or teaching methods. This finding aligns with Tsai (2012), who 

found that after a semester-long novel-reading process, students demonstrated improvement in 

attitudes, confidence, interest, and perceived reading ability. The high percentage of students who 

reported motivation to read more (82%) and enjoyment of class discussions (82%) is encouraging and 

suggests that novel study can foster a positive reading culture . 

The qualitative responses reflected positive attitudes toward novel study. One student commented that 

reading novels helped gain more knowledge about English literature. Another student stated that the 

experience was good and allowed discovery of new genres of reading, moving beyond romance and 

teenage fantasy novels to historical novels . 

These comments suggest that students appreciate the exposure to different genres and the opportunity 

to expand their literary horizons. As Bloemert et al. (2019) found, when students recognize the 

benefits of literature education, they are more likely to engage meaningfully with the material. The 

emphasis on motivation supports Self-Determination Theory (Deci & Ryan, 1985), which posits that 

intrinsic motivation enhances learning outcomes . 

4.3 Challenges 

The quantitative data revealed that 58% of participants agreed or strongly agreed that the vocabulary 

in novels is too difficult for them (54% agree, 4% strongly agree), while 40% disagreed or strongly 

disagreed. Furthermore, 32% agreed or strongly agreed that the cultural content in novels is unfamiliar 

to them (25% agree, 7% strongly agree), while 54% remained neutral. Regarding time constraints, 

43% agreed or strongly agreed that they find it hard to complete novel reading within the given time 

(29% agree, 14% strongly agree), while 29% disagreed and 29% remained neutral. Additionally, 40% 

agreed or strongly agreed that they find it difficult to analyze literary elements in novels (36% agree, 

4% strongly agree), while 28% disagreed and 32% remained neutral. Finally, only 21% agreed that the 

topics of novels are not interesting to them, while 40% disagreed and 39% remained neutral . 

Table 6: Students' Perceptions of Challenges 
Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strong 

agree 

N % N % N % N % N % 

20 The vocabulary in novels is too 

difficult for me. 

3 11% 8 29% 1 4% 15 54% 1 4% 

21 The cultural content in novels is 

unfamiliar to me. 

1 4% 3 11% 15 54% 7 25% 2 7% 

22  I find it hard to complete novel 

reading within the given time.  

0 0% 8 29% 8 29% 8 29% 4 14% 

23   I find it difficult to analyze literary 

elements in novels. 

2 7% 6 21% 9 32% 10 36% 1 4% 

24 The topics of the novels are not 

interesting to me. 

1 4% 10 36% 11 39% 6 21% 0 0% 
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The most significant challenge identified was vocabulary difficulty (58%), which aligns with 

Bacha's (2016) finding that EFL students find it difficult to read literary texts mainly due to 

vocabulary that is culturally bound and unfamiliar. Similarly, cook (1986) noted that literature 

often deviates from norms of English grammatical and lexical usage, which can confuse 

learners . 

The qualitative responses provided rich insights into these challenges. One student explained 

that unfamiliar words, sometimes never learned in school, make reading less enjoyable, and 

that words can have different meanings depending on context. Another student noted that 

encountering unknown words causes hesitation and loss of comprehension. A third student 

mentioned the large number of characters as a difficulty. Another student added that the main 

challenges include dealing with archaic or complex vocabulary, understanding deep 

metaphorical meanings or cultural symbols, and managing the heavy reading load alongside 

other university subjects . 

These comments highlight the linguistic, cultural, and structural challenges students face 

when studying novels. The difficulty with unfamiliar vocabulary and multiple character 

names suggests that students may benefit from pre-reading vocabulary instruction and 

character mapping activities . 

4.4 Pedagogical Preferences 

The quantitative data revealed that 89% of participants agreed or strongly agreed that their 

teacher makes novel study interesting and engaging (50% agree, 39% strongly agree). 

Furthermore, 71% agreed or strongly agreed that group discussions about novels enhance 

their learning (46% agree, 25% strongly agree), and 79% agreed or strongly agreed that they 

prefer when teachers use interactive methods in novel classes (36% agree, 43% strongly 

agree) . 
 

Table 7: Students' Pedagogical Preferences 
Questionnaire Items Strongly 

disagree 

Disagree Neutral Agree Strong 

agree 

N % N % N % N % N % 

25 My teacher makes novel study 

interesting and engaging. 

0 0% 2 7% 1 4% 14 50% 11 39% 

26 Group discussions about novels 

enhance my learning. 

0 0% 3 11% 5 18% 13 46% 7 25% 

27  I prefer when teachers use 

interactive methods in novel classes 

0 0% 0 0% 6 21% 10 36% 12 43% 

The high percentage of students who prefer interactive methods (79%) supports Bacha (2016), 

who found that students engaged with novels when teaching incorporated films, presentations, 

and discussions. The emphasis on interactive methods also reflects the importance of the 

reader approach (Maley, 1989), which encourages personal engagement with texts through 

discussion and sharing of opinions. Students' appreciation of their teacher's efforts (89%) 

highlights the crucial role of instructor enthusiasm and pedagogical skill in shaping positive 

learning experiences  . 

The qualitative responses provided specific suggestions for improving novel teaching. One 

student appreciated that the department chooses short novels matching students' English level 

and suggested that teachers should explain new words clearly and teach students how to use 

them in context. This student also recommended spending time on vocabulary activities, 

games, or competitions at the beginning or end of each class. Another student suggested 

incorporating more interactive activities such as debate sessions, role-playing, and film 

adaptations, as well as providing structured reading guides and focusing on open analytical 
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discussions rather than memorizing plot points. A third student advised turning the novel into 

a dialogue, discussing it with students, encouraging opinions, and asking about events and 

their causes . 

These suggestions emphasize the importance of interactive, student-centered approaches to 

teaching novels. Students clearly value opportunities for discussion, opinion-sharing, and 

creative activities. This aligns with Vermont and Verloop's (1999) concept of congruence, 

where teaching approaches align with student perspectives, enhancing learning and 

engagement. The suggestions also reflect the four approaches within the Comprehensive 

Approach (Bloemert et al., 2019): selecting appropriate texts (text approach), providing 

cultural and historical context (context approach), encouraging personal connections (reader 

approach), and supporting vocabulary development (language approach) . 

 4.5 Genre and Theme Preferences 

The data revealed that 46% of students prefer contemporary novels, 32% prefer both classic 

and contemporary, 18% prefer classic literature, and 4% prefer neither. This finding suggests 

that students generally find contemporary novels more accessible and engaging than classic 

literature, possibly due to more familiar language and themes . 

Table 8: Students’ Genre Preferences   
Questionnaire Items Classic Novels Contemporary Both   Neither 

N % N % N % N % 

28 What type of novel do you prefer 

reading 

5 18% 13 46% 9 32% 1 4% 

Regarding themes, the most preferred themes were adventure (25%) and romance (21%), followed by 

friendship (14%), social issues (11%), family relationships (7%), historical events (7%), and 

war/conflict (4%). 

Table 9: Students’ Themes Preferences 

29 What themes interest you most in novels? (Choose up to two) 

 

Romance 

 

Friendship 

War/ 

conflict 

Social 

issue 

Family 

relationship 

 

Adventure 

Historical 

events 

Crime 

and 

political 

 

Fantasy 

21% 14% 4% 11% 7% 25% 7% 4% 4% 

The preference for contemporary novels over classic literature supports that text selection 

should consider relevance to students' lives. Students' inclination toward contemporary texts 

may reflect their desire for accessible language and relatable content. This emphasizes 

selecting texts appropriate to students' linguistic levels. Similarly, the preference for 

adventure and romance themes suggests that students are more motivated to read when they 

can connect with the content emotionally and find the narratives engaging . 

This finding also resonates with Self-Determination Theory (Deci & Ryan, 1985), which 

emphasizes the importance of intrinsic motivation and interest in sustaining engagement. 

When students find reading materials personally relevant and enjoyable, they are more likely 

to persist with extended texts and develop positive reading habits. The relatively low 

preference for classic literature (18%) suggests that while students may recognize the literary 

value of canonical texts, they may struggle with archaic language and unfamiliar cultural 

references, which aligns with Cook's (1986) observation that literature can confuse foreign 

learners due to deviations from grammatical and lexical norms . 

5 .Conclusion 

The present study investigated EFL students' perspectives on compulsory novel study in the 

Department of English at University of Zawia. The findings reveal that students hold 
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generally positive attitudes toward studying novels as a compulsory subject, recognizing 

multiple benefits across linguistic, cultural, personal, and cognitive domains. Students 

acknowledged that novels significantly contribute to vocabulary acquisition, reading 

comprehension, writing skills, cultural awareness, critical thinking, empathy, and 

understanding of human behavior. However, students faced significant challenges, with 

vocabulary difficulty being the most frequently mentioned obstacle, followed by time 

constraints and cultural unfamiliarity. Students also expressed a strong preference for 

contemporary novels over classic literature and for interactive teaching methods such as 

discussions, debates, role-playing, and multimedia integration. 

Based on these findings, several recommendations are proposed. First, curriculum designers 

should select novels that match students' linguistic levels and interests and consider students’ 

genre and thematic preferences. Second, educators should adopt interactive, student-centered 

teaching methods that encourage discussion, personal engagement, and critical thinking. 

Third, explicit vocabulary instruction should be integrated into novel courses to help students 

overcome linguistic barriers. Fourth, institutions should support teacher professional 

development to enhance pedagogical skills and enthusiasm for teaching literature. Fifth, 

regular student feedback mechanisms should be established to ensure that the curriculum 

remains responsive to learner needs . 

This study is not without limitations. The sample size was relatively small (28 participants), 

and the study was conducted at a single institution, which limits the generalizability of the 

findings. Additionally, the reliance on self-reported data through questionnaires may not fully 

capture the complexity of students' experiences. Future research should investigate the long-

term effects of compulsory novel study on language proficiency through longitudinal designs. 

Comparative studies across different institutions and cultural contexts could provide insights 

into how contextual factors shape student perspectives. Action research studies could explore 

the effectiveness of specific pedagogical interventions, such as vocabulary support strategies 

or interactive teaching methods, in enhancing student engagement and learning outcomes. 

Despite these limitations, this study contributes to the growing body of research on learner 

perceptions in EFL literature education by providing empirical evidence from the Libyan 

context, an area that has received limited attention in the literature. The findings highlight the 

need for a balanced, student-centered approach that addresses both the benefits and challenges 

of compulsory novel study. By attending to student perspectives and implementing the 

recommendations outlined above, educators can enhance the effectiveness of compulsory 

novel study and ensure that students derive meaningful and lasting benefits from this essential 

component of their English language education . 
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