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Abstract: 

This study addresses the attitudes of 20 Libyan female EFL 
students at Al-Rifaq University in Tripoli regarding AI-driven language 
learning applications. The study found that the majority of 
participants supported using technology to improve their English 
skills, as evidenced by the 20-item Likert scale questionnaire. A 
significant number of students preferred personalized learning and 
the immediate feedback provided by AI. Additionally, a large 
percentage of them expressed the belief that AI could enhance their 
English speaking abilities. 

However, there were significant concerns about the potential 
replacement of teachers by AI in the future. Despite these concerns, 
the majority of participants were enthusiastic about AI's potential 
and were willing to experiment with AI-supported applications. The 
study suggests that AI tools should focus on personalizing learning 
experiences and supporting teachers to improve educational 
outcomes. 
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ّّمستخمصّالبحث: ّ ّّّ ّّ ّّ ّّ ّّ
                                                طالبة ليبية تدرس اللغةة اننجليزيةة غلغةة بجنبيةة  ة      02                   ىذه الدراسة توجيات         تتناوح

                                                      بشةةةةطد تطبياةةةةات الةةةةتعلخ اللغةةةةوا المدطومةةةةة بالةةةةذغا  ا  ةةةةطناط            بطةةةةرابلس      ر ةةةةاث  ال      جامعةةةةة 
                               التغنولوجيةا لتسسةيد ميةاراتيد  ة           اسةتدداخ      بيةدد                    بد غالبية المشارغات      إلى         الدراسة        وتو لت

ة    02                                                اللغة اننجليزية، غما يتضح مد ا ستبياد المغود مةد    ح                             بنةدا  طلةى مايةاس ليغةرت  و ض 
ةةة          الطالبةةةات            طةةةدد غبيةةةر مةةةد                     التةةة  يمنسيةةةا الةةةذغا                              ص والتغذيةةةة الراجعةةةة ال وريةةةة              الةةةتعلخ المد  
                       طةةةةد اطتاةةةةادىد بةةةةطد الةةةةذغا     يد                  ربةةةةت نسةةةةبة غبيةةةةرى مةةةةن                     وطةةةةعوى طلةةةةى ذلةةةةج، بط        ا  ةةةةطناط 

                                                          ا  طناط  يمغد بد يعزز قدراتيد    التسدث باللغة اننجليزية 

                         اسةةةتبداح المعلمةةةيد بالةةةذغا      يةةةة                                          ومةةةل ذلةةةج، غانةةةت ىنةةةاج مدةةةاوت غبيةةةرى بشةةةطد استمال
        متسمسةةةةةات    غةةةةةد                  غالبيةةةةةة المشةةةةةارغات       ةةةةة د             ىةةةةةذه المدةةةةةاوت،                مسةةةةةتابع  وبةةةةةرغخ          ا  ةةةةةطناط 
                                                                      غا  ا  طناط  ومستعدات لتجربة التطبياات المدطومة بو  وتاترح الدراسة بد             نمغانيات الذ

       مةةةد بجةةةح           المعلمةةةيد                                                       ترغةةةز بدوات الةةةذغا  ا  ةةةطناط  طلةةةى تد ةةةيص تجةةةار  الةةةتعلخ ودطةةةخ 
                         تسسيد النتائج التعليمية 

                                                   الذكاء الاصطناعي، التعلم الشخصي، مواقف الطلاب، مخااوف   :                  الكلمات المفتاحية
         الخصوصية

Introduction 

The significance of artificial intelligence (AI) in education is on 

the rise. AI is currently being implemented in Libya to assist pupils in 

enhancing their English language proficiency. This novel technology 

has the capacity to revolutionize the manner in which students acquire 

English, rendering it more personalized and efficient. Nevertheless, it 

is crucial to ascertain the students' perspectives regarding this novel 

methodology. Their viewpoints can offer valuable insights into the 

strengths and weaknesses of AI in language acquisition. 
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Statement of the Problem  

There is a scarcity of research on the way in which students in 

Libya perceive AI technology in the context of English language 

learning, despite the increasing interest in its use in education. It is 

essential to comprehend the attitudes and concerns of students in order 

to ensure successful implementation. The objective of this research is 

to investigate the attitudes of students regarding the function of AI in 

their English language acquisition. In doing so, it aspires to identify 

the factors that influence their attitudes, perceptions of efficacy, 

potential concerns, and additional considerations for AI integration. 

Review of the Literature: 

Education is among the numerous sectors that are being 

transformed by artificial intelligence (AI). The integration of AI in the 

study of the English language in Libya is a new trend that has the 

potential to improve the learning experience. This literature review 

investigates the viewpoints of students regarding the function of AI in 

the acquisition of English. It compares AI-assisted learning with 

traditional methods, identifies the challenges and concerns associated 

with AI in education, and examines how AI can enhance learning 

outcomes. By comprehending the perspectives of students, we can 

more effectively integrate AI technologies to enhance the 

effectiveness and engagement of English language instruction in 

Libya. 

AI's Contribution to Improved Learning Outcomes 

Artificial intelligence (AI) has demonstrated significant 

potential to enhance learning outcomes in a variety of educational 

disciplines. AI has the potential to customize learning experiences by 

offering students content that is tailored to their unique learning 

preferences and requirements (Negoita et al., 2023). Research has 

shown that AI can assist pupils in improving their academic 

performance by identifying their strengths and weaknesses and 

providing personalized exercises (Veronica, 2023). For example, 

adaptive learning platforms employ artificial intelligence (AI) to 

modify the difficulty of tasks in accordance with students' 

performance, which leads to more efficient learning (Gligorea et al., 

2023). 

Comparative Research on Traditional and AI-Assisted Learning 

Numerous comparative studies have been implemented to 

assess the efficacy of AI-assisted learning in comparison to 

conventional learning methodologies. Xu (2024) conducted research 

that revealed that students who utilized AI-based tools demonstrated a 
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substantial increase in their test scores when contrasted with those 

who adhered to traditional classroom instruction. Abbas (2024) 

conducted an additional study that demonstrated that AI-assisted 

learning enhances student motivation and engagement. Nevertheless, 

certain researchers contend that the efficacy of AI in education is 

significantly contingent upon the quality of the AI tools and the 

context in which they are employed (Nkechi, 2024). 

Research on the Application of Artificial Intelligence in Language 

Learning 

The utilization of AI in language learning has been on the rise, 

providing innovative methods to improve the proficiency of students. 

AI-powered language learning applications offer interactive exercises 

and immediate feedback, which facilitates the efficient practice and 

enhancement of learners' skills, as per Tiwari (2024). Research has 

demonstrated that AI can facilitate language acquisition by providing 

personalized vocabulary lists, grammar exercises, and pronunciation 

practice (Solak, 2024). In addition, AI chatbots and virtual educators 

replicate real-world conversations, enabling students to practice 

speaking in a secure and encouraging setting (Koivisto, 2023). 

Technological and logistical obstacles 

In spite of the advantages, the integration of AI in education is 

confronted with numerous technological and logistical obstacles. One 

significant concern is the necessity of sophisticated hardware and 

reliable internet access, which may not be accessible in all educational 

environments, particularly in developing countries (Afzal et al., 2023). 

Furthermore, the development and maintenance of AI systems 

necessitate substantial financial investment and technical proficiency 

(Kruse et al., 2019). The integration of AI tools into existing curricula 

and the training of instructors to effectively utilize these technologies 

are also challenges (Tammets, in 2023). 

Privacy and Ethical Issues 

Several ethical and privacy concerns are raised by the use of AI 

in education. The potential for data breaches is a significant concern, 

as AI systems frequently necessitate access to substantial quantities of 

personal information to operate efficiently (Frank, 2024). The bias in 

AI algorithms is also a source of concern, as it has the potential to 

result in the unjust treatment of specific student groups (Fazil et al., 

2024). It is imperative to guarantee the transparency of AI systems 

and the protection of students' data in order to resolve these concerns 

(Robert et al., 2024). 
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Adoption Issues and Resistance to Change 

Another substantial impediment to the implementation of AI in 

education is resistance to change. Some educators and students may 

be hesitant to adopt AI technologies because of a dread of being 

replaced by machines or a lack of understanding (Sun & Deng, 2024). 

Furthermore, there may be skepticism regarding the efficacy of AI in 

comparison to conventional teaching methods (Dhanapal et al., 2024). 

In order to resolve these challenges, it is imperative to implement 

appropriate training and illustrate the advantages of AI in improving 

educational outcomes (U Zaman, 2023). 

Research from the Arab World  

The Arab world is experiencing an increase in research on the 

application of artificial intelligence (AI) in education. The influence of 

AI on students' attitudes, learning outcomes, and the obstacles 

encountered in the implementation of AI technologies has been the 

subject of numerous studies. 

Jamshed et al. (2024) conducted a study on the application of 

AI in the teaching of English as a Foreign Language (EFL) in Saudi 

Arabia. The research determined that students were able to enhance 

their vocabulary and grammar skills more effectively than they were 

using conventional methods with the assistance of AI tools. Students 

who utilized AI-based applications demonstrated a greater degree of 

motivation and engagement in their English language acquisition. 

Mohamed (2022) conducted an additional investigation into the 

efficacy of AI-based learning platforms in Egyptian universities. The 

findings suggested that the academic performance of students, 

particularly in science and mathematics courses, was substantially 

improved by AI tools. Nevertheless, the investigation also 

underscored the necessity of providing instructors with adequate 

training to facilitate the integration of AI technologies into their 

instructional practices. 

Alnaqbi and Yassin (2021) conducted a study in the United 

Arab Emirates that investigated the obstacles associated with the 

integration of AI into higher education. Numerous obstacles were 

identified by the researchers, such as inadequate infrastructure, 

inadequate educator training, and concerns regarding data privacy. 

However, the study concluded that AI has the potential to 

revolutionize the educational paradigm in the Arab world if these 

challenges are resolved. 
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El-Sayed and Almasri (2024) conducted an additional 

substantial study that examined the influence of AI on personalized 

learning in Kuwait. The results indicated that personalized learning 

systems based on AI were able to improve the learning outcomes of 

students by offering personalized learning pathways that were tailored 

to their unique requirements. The significance of ongoing evaluation 

and feedback in AI-powered learning environments was also 

underscored by the study. 

In Libya, Hmouma et al. (2024) conducted research on the 

attitudes of students toward AI in education. The research 

demonstrated that students generally maintained a favorable 

perspective on the integration of AI into their educational experience; 

however, they also expressed apprehensions regarding the 

dependability of AI systems and the potential for diminished human 

interaction in the educational setting. The research hypothesized that 

students' acceptance of AI technologies could be enhanced by 

resolving these concerns. 

Research Questions 

The following inquiries attempt to be addressed by this 

investigation: 

What factors influence students' attitudes towards the use of 

artificial intelligence in English language learning? 

How do students perceive the effectiveness of AI-based tools in 

improving their English language proficiency? 

What potential concerns do students have regarding the 

integration of artificial intelligence in their English language learning 

process? 

What additional considerations do students believe should be 

taken into account when implementing AI in English language 

learning programs? 

Participants 

The research sample consisted of 20 female participants, all of 

whom were students at Rifaq University. In order to guarantee a 

representative sample, the participants were randomly selected. The 

cohort exhibited a consistent level of proficiency, as all participants 

had been studying English for four years. The study addressed a 

young adult demographic in a university environment, as the 

participants' ages ranged from 18 to 25 years old. 
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Data Collection 

This quantitative study employed a questionnaire as the primary 

data collection method to examine the application of Artificial 

Intelligence (AI) in the acquisition of the English language. The 

questionnaire consisted of 20 Likert scale items that were intended to 

assess the participants' disagreement or agreement with a variety of 

statements.  

The questionnaire was categorized into four groups: 

1. Factors Influencing Students' Attitudes: This section 

evaluated the diverse factors that influence students' attitudes toward 

the use of AI in their English language learning. 

2. Perceptions of AI Effectiveness: This category was designed 

to collect data on the extent to which students believe that AI tools are 

effective in improving their English language abilities. 

3. Potential Issues: This section examined any concerns or 

reservations that students may have regarding the integration of AI 

into their educational experience. 

4. Additional Factors to Consider: This category encompassed 

any other pertinent concepts or factors that could potentially impact 

students' attitudes and experiences regarding AI in language learning. 

Results 

The examination of the questionnaire responses offers valuable 

insights into the attitudes, perceptions, and concerns of students 

regarding the use of Artificial Intelligence (AI) in the context of 

English language learning. The data is divided into four primary 

categories: Potential Concerns, Factors Influencing Attitudes, 

Perception of Effectiveness, and Additional Considerations. Different 

aspects of the perception of AI as a language learning aid are 

illuminated in each section.  

Table 1: Factors Influencing Attitudes 
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I feel comfortable using technology to 

learn English. 
55% 25% 20%   100% 

My classmates' opinions would 

influence my acceptance of AI for 

learning English. 

 15% 25% 45% 15% 100% 

My teacher's enthusiasm would make 

me more open to using AI tools. 
 15% 30% 30% 25% 100% 
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Students' attitudes toward the use of AI for English learning are 

significantly influenced by their comfort with technology and external 

influences. The data suggests that 80% of students are at ease using 

technology to learn English, suggesting a high level of technological 

preparedness. Nevertheless, the opinions of classmates appear to have 

a diverse impact, as only 40% of students are ambivalent or optimistic 

about this factor, while 60% express some degree of disagreement. 

The embrace of AI tools by students could be influenced by the 

enthusiasm of teachers; however, 55% of students are neutral or 

negative about this influence. Personalization of learning experiences 

is a powerful motivator, with 70% of students indicating that they 

would be more inclined to utilize AI if it could customize their 

learning. Additionally, 65% of pupils respond favorably to AI's 

immediate feedback. 

Table 2: Perception of Effectiveness 
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I believe AI applications can improve 

my English speaking skills. 
45% 40%  10% 5% 100% 

I believe AI platforms can help me 

learn new vocabulary effectively. 
50% 30% 20%   100% 

I think AI tools can make grammar 

learning more engaging. 
15% 40% 30% 15%  100% 

Using AI for English practice would 

help me improve my reading 

comprehension. 

35% 40% 25%   100% 

I believe AI can personalize learning 

materials to fit my strengths and 

weaknesses. 

5% 35% 10% 15% 35% 100% 

The effectiveness of AI in enhancing the English skills of 

students is generally regarded favorably by students. The majority of 

respondents (85%) are of the opinion that AI applications can enhance 

their English speaking abilities. In the same vein, eighty percent of 

If AI could personalize my learning 

experience, I would be more likely to 

use it. 

60% 10% 30%   100% 

If AI could provide immediate feedback 

on my mistakes, I would be more likely 

to use. 

35% 30% 35%   100% 
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respondents believe that AI platforms can assist them in effectively 

acquiring new vocabulary. 55% of students concur that AI can 

enhance the engagement of the grammar learning process. 

Furthermore, 75% of students are of the opinion that the use of AI for 

English practice would enhance their reading comprehension. 

Nevertheless, only 40% of students are convinced that AI can 

effectively customize learning materials to align with their strengths 

and weaknesses. 

Table 3: Potential Concerns 
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I worry that AI might replace teachers 

in English language learning. 
 5% 25% 40% 30% 100% 

I am concerned about the reliability of 

AI-generated feedback on my English. 
 10% 25% 40% 25% 100% 

I am uncomfortable with the idea of AI 

monitoring my progress in English. 
5%  35% 20% 40% 100% 

I am worried that relying on AI could 

make me less independent in my 

English learning. 

 35% 20% 20% 25% 100% 

I am concerned about the privacy of 

my data when using AI for English 

learning. 

20% 25% 10% 15% 30% 100% 

The use of AI in English learning is a topic of concern for 

students, despite the purported benefits. 70% of students are 

apprehensive about the possibility of AI replacing instructors, while 

65% are apprehensive about the reliability of AI-generated feedback. 

In addition, 75% of students are uneasy with AI monitoring their 

progress, and 55% are concerned that relying on AI could reduce their 

independence in their learning. Another substantial concern is privacy, 

as 55% of students have expressed concerns regarding the privacy of 

their data when utilizing AI for English language learning. 
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Table 4: Additional Considerations 
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I find traditional learning methods 

(textbooks, lectures) to be more 

effective than AI. 

 25% 55%  20% 100% 

I prefer to learn English in a classroom 

setting with a human teacher. 
45% 30% 10%  15% 100% 

I believe there are limitations to what 

AI can achieve in English language 

learning. 

15% 40% 15%  30% 100% 

Overall, I am excited about the 

potential of AI to improve English 

language learning. 

35% 50%  15%  100% 

I would be willing to try using AI 

applications and platforms for learning 

English. 

55% 35%   10% 100% 

It is clear that students prefer traditional learning methods and 

classroom settings with human instructors. 80% of students believe 

that traditional learning methods are more effective than AI, and 75% 

prefer to learn in a classroom environment with a human teacher. 

Also, 55% of students concur that AI's capabilities in English 

language learning are restricted. Nevertheless, 85% of students are 

enthusiastic about the potential of AI to enhance their English 

language learning, and 90% are eager to experiment with AI 

applications and platforms for English language acquisition, despite 

these reservations. 

Research Findings 

The majority of students are at ease with utilizing technology to 

improve their English language skills, with 80% of them expressing 

either strong agreement or agreement. The acceptance of AI for 

learning English is minimally affected by their opinions, with 60% of 

respondents either strongly disagreeing or disagreeing and only 15% 

agreeing. In the same vein, teacher enthusiasm has a negligible 

impact, as 55% of respondents either disagreed or strongly disagreed, 

while only 15% agreed. However, there is a significant preference for 

personalized learning and immediate feedback from AI, with 70% and 

65% of respondents exhibiting positive attitudes, respectively. 

Although students' opinions are divided on the effectiveness of 

vocabulary learning, with 80% either disagreeing or strongly 

disagreeing, a significant number of students believe that AI can 

enhance English speaking skills (85% agreeing or strongly agreeing) 
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and make grammar learning more engaging (55% agreeing or strongly 

agreeing). 

However, opinions are divided on the efficacy of vocabulary 

learning, with 80% either disagreeing or strongly disagreeing. There 

are substantial apprehensions regarding the reliability of AI feedback 

(65%), the replacement of instructors (70%), and data privacy (45%). 

Traditional methods continue to be favored by a significant number of 

individuals, with 55% of respondents expressing neutrality, 25% 

concurring that textbooks and lectures are more effective, and 75% 

favoring classroom learning with a human teacher, despite these 

concerns. Nevertheless, there is a high level of enthusiasm regarding 

the potential of AI, with 85% of respondents enthusiastic about its 

potential to enhance English language learning and 90% willing to 

experiment with AI applications. 

Discussion  

The results of the research are consistent with those of a study 

conducted by Xu (2024), which emphasizes the impact of artificial 

intelligence (AI) on the teaching of English. The review emphasizes 

that AI provides sophisticated language processing, personalized 

learning, and instant feedback, all of which are essential for enhancing 

English language acquisition. This is consistent with the findings, 

which indicated that 80% of respondents were at ease utilizing 

technology to improve their English language skills. 

Tiwari (2024) observes that AI has the capacity to cater to the 

unique learning requirements of each individual and offer immediate 

feedback. The results of this research corroborate this, as 70% of 

respondents indicated that they would be more inclined to employ AI 

if it tailored their learning experience, and 65% emphasized the 

importance of immediate feedback. This demonstrates that students 

value AI's capacity to accommodate a variety of learning styles and 

paces, thereby enhancing the inclusivity of education. 

Nevertheless, this investigation also raises substantial 

reservations. The reliability of AI feedback was questioned by 65% of 

respondents, while 70% expressed concern that AI could supplant 

teachers. These concerns are consistent with Frank's (2024) research 

on ethical and privacy concerns, which are crucial for the preservation 

of trust and security. Furthermore, while 85% of respondents are 

optimistic about the potential of AI to enhance their speaking abilities 

and make grammar learning more engaging, 80% remain skeptical 

about its efficacy in vocabulary acquisition. This implies that, despite 

the numerous advantages of AI, there are still areas in which it 

requires improvement. 
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Sun and Deng (2024) discuss the role of AI in assisting teachers 

by reducing administrative responsibilities and enabling them to 

concentrate more on interactive instruction. The results indicate that a 

significant number of students continue to favor conventional 

classroom settings and methods, with 75% of students favoring human 

instructors. This implies that traditional teaching methods should be 

supplemented by AI, rather than being replaced. In spite of these 

reservations, there is substantial enthusiasm for the potential of AI. 

The results of this research indicate that 85% of respondents are 

enthusiastic about the potential of AI to enhance their English 

language skills, and 90% are willing to experiment with AI 

applications. The literature review's optimism regarding the 

transformative impact of AI in education is reflected in this 

enthusiasm. 

In summary, this investigation affirms the advantages of 

artificial intelligence (AI) in language acquisition; however, it also 

emphasizes areas that require enhancement, which is in accordance 

with the findings of Gligorea et al. (2023). By addressing these 

challenges, AI's potential to enhance the effectiveness and inclusivity 

of English language education can be fully realized. 

Practical Implications 

This research suggests that, in accordance with the research 

findings: 

The primary objective of AI tools should be to customize the 

learning experience to align with the learning style and tempo of each 

student. This has the potential to enhance the effectiveness and 

enjoyment of learning. 

AI applications should provide immediate feedback on the 

errors of pupils. This facilitates learners' comprehension of their errors 

and facilitates their rapid improvement. 

AI should be employed to augment educators, not to supplant 

them. AI has the capacity to manage administrative responsibilities, 

thereby enabling educators to concentrate more on personal student 

engagement and interactive instruction. 

A blended approach that integrates AI technology with 

conventional teaching methods may prove to be more advantageous. 

In this manner, students can capitalize on the advantages of both 

methodologies. 

Teachers should be motivated to exhibit enthusiasm for AI 

tools. Students may be more inclined to embrace these technologies as 

a result of their optimistic disposition. 
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